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What’s New? 

by Mary Mendenhall 

  As we enter a new school year and changes 

are rampant - from the leaves, to elections, 

to new problem-solving paperwork - the 

Department of Psychological Services is no 

exception!  We have several staff members 

who have joined our 

department or taken on 

new roles.  We also 

have several staff mem-

bers who have left our 

team.   

 

  This year we said 

goodbye to Sarah Monks 

who accepted a position 

in Raleigh.  Ryann King , 

last year’s intern, be-

came a permanent 

school psychologist in 

our department and is 

serving Sarah’s former 

schools.    

 

  Psychological Services is also thrilled to 

have Alison Sharp serving full-time in our 

schools.  Alison wowed us with her flexibility 

and work ethic over the past several years.  

She filled in on several occasions for various 

psychologists on medical and maternity leave.  

As we said hello to Alison, we said farewell 

to Jennifer Long.  Jennifer has taken on the 

new role of full-time mommy and is expecting 

her second little girl in December.  Our best 

to you, Jennifer!        

  

  Two members of our team are job-sharing 

a full-time position this year.  Rebecca Rugh-

Webb is enjoying a little more time at home 

with her two small children, while she con-

tinues to work on a half-time basis at Ward 

Elementary and Clem-

mons Middle School.  

With well-wishes to her, 

we also saw Dr. Pam 

Pepper take leave at the 

beginning of the year.  

Ginger Calhoun, who 

retired two years ago, 

has just returned as Re-

becca’s half-time coun-

terpart, and we wel-

come her back with 

open arms.   

  

  Hawa Chaudhary will 

continue with us for a 

third year, having complet-

ed practicum hours    within our depart-

ment.  Besides being an expert baker, busy 

mother, and graduate student, Hawa is com-

pleting her doctoral level internship through 

WS/FCS.  She is actively engaged in assess-

ment, research, therapy groups, and consul-

tative activities.    

 

  As we miss those who have moved on and 

welcome some new and familiar faces, the 

Department of Psychological Services antici-

pates a year full of positive change and 

growth! 

D. Nice 

Pictured above: Jasmine Ritter (L) with 
Megan Kennedy, School Counselor of 

Easton Elementary School. 

For more information about Jasmine,  
see page three. 
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  Several WS/FCS school psycholo-

gists joined over 200 individuals and 

groups of school psychologists and 

school psychology students across 

the world to help ensure children’s 

future academic success and mental 

health through the promotion of  

leadership, critical skills, and advo-

cacy. 

 

  The online nature of the event, 

which included two sessions last 

month and one this coming Satur-

day, aims to facilitate local, state, 

national, and international connec-

tions and develop long-lasting col-

laborations. 

 

  The 2012 Conference is a contin-

uation of work started in 2002. 

2012  
Future of School  

Psychology Conference 

Shown here from left to right: Donna Nice, Jasmine Ritter, Corliss  
Thompson-Drew, Patsy Barrett, Susan Miller, and Hawa Chaudhary 

Number of meetings attended 
last year by members of  

Psychological Services:  

2,845 

Counseling Contacts 
last school year: 

144 

Classroom Observations 
last school year: 

 1,167 
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Intervention Gem: Hands-On Equations 

   Developed by Henry Borenson (who earned an Ed.D. from Teachers College of Co-

lumbia University), Hands-On Equations uses visual and kinesthetic reasoning to develop 

conceptual understanding of algebraic equations.  Students learn to use pawns and nu-

merical dice to balance equations and solve higher-level word problems.  Recommended 

for students at least in 3rd grade.   Apple’s iTunes offers apps, including a  free “lite” app.  

Watch a demo video here. 

 
Thanks to Stephanie Sanders, EC Math Coach and Math Foundations facilitator, for bringing this resource 

to our attention. 

  Psychological Ser-

vices is pleased to 

welcome Jasmine Rit-

ter to the fold. She 

recently relocated to 

Winston-Salem from 

Miami, Florida with 

her newlywed hus-

band.  She brings with 

her a variety of per-

sonal and professional 

qualities.   
  Jasmine practiced as 

a School Psychologist 

for seven years in Mi-

ami and brings with 

her a passion for the 

Response to Interven-

tion model.  In addi-

tion, Jasmine earned 

her license to practice 

privately in Florida.   
  Some interesting 

facts about Jasmine 

include that she is the 

oldest of five sisters, 

speaks fluent Spanish, 

recently vacationed in 

Alaska, and loves the 

Harry Potter series. 

  Jasmine has been 

busy getting acquaint-

ed with her new 

schools, Easton Ele-

mentary, Philo-Hill 

Middle School, and 

Parkland High School 

and volunteering for 

three sessions of 

Rachel's Challenge.  
  We find Jasmine to 

be a charming, dedi-

cated professional and 

know you will, too!   

Bilingual School Psychologist Joins the Team 
                                                                                
                                                                                      by Rebecca Rugh-Webb  

Number of evaluations completed 

by Psychological Services last 

school year 

1,744 

http://www.youtube.com/watch?feature=player_embedded&v=HBf25kNs0tA#!
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  We all know that our classrooms hold students 

with varying intellectual abilities,  backgrounds, 

and parental supports, but our students also 

come to us with varying styles of learning too.  As 

teachers, we come to our classrooms with our 

own differences in educational backgrounds and 

teaching styles, as well as our own interests and 

preferences.  All of this combines to make our 

classrooms medleys of great diversity; yet, the 

expectation is to have students learn the same 

material at the same rate with similar results of 

mastery. 

  Consider a time when, as a student, you tried to 

learn some relatively simple idea but struggled to 

grasp the basic concepts.  Think, too, of a time 

when, as a teacher, you presented an idea or con-

cept that seemed straightforward, but 

your students appeared to be confused 

and overwhelmed.  Unknowingly, what 

you may be experiencing is a clash of 

learning styles.  

  In fact, many times we may not be 

cognizant of our own teaching ap-

proaches as we deliver our lessons 

through the school day to our diverse 

population of students. Do differences 

in learning styles really matter?  In the 

field of educational psychology, some 

professionals question the validity of 

studies done on different learning 

styles, fearing that they could have a 

“tendency to label children and therefore restrict 

learning.”1 

  Others feel strongly that how we present and 

receive information does have a significant impact 

on student success in the classroom.  Dr. Linda 

K. Silverman, an educational psychologist, in col-

laboration with Dr. R.M. Felder, believes that 

mismatches between student learning styles and 

teaching modalities can have serious negative 

consequences.    

  Dr. Judy Wood, Professor Emeritus at Virginia 

Commonwealth University, has developed train-

ing of at-risk students in general classroom set-

tings.  Based on her study of multiple intelligences 

and learning styles, she suggests that we should 

be making instructional adaptations, adding sup-

ports, and making curriculum accommodations 

and modifications to reach all students.  Accord-

ing to Dr. Wood, “Changing the way information 

is presented, but not changing the information 

will facilitate quicker learning.”2 By being aware of 

student learning preferences and by 

employing multiple instructional 

methods, we can foster more rapid 

learning. 

  While many experts in the field of 

learning styles theory stress the 

importance of being aware of your 

students’ styles and your own style, 

they indicate the need to present a 

balanced and varied approach to 

teaching and learning.   

  For more specific information, see an 

upcoming article, Learning Styles – An 

Overview of Models.       

  
1
Guy Claxton speaking on “What’s the Point of School?”  

www.dystalk.com/talks/49-whats-the-point-of-school.    

  
2 “The SAALE Model for Reaching the Hard to Teach”, by 
Judy W. Wood, Ph.D., pg. 166. 

Learning Styles 

An Introduction 

by Carol Kessler & Lora Sheridan    

http://www.dystalk.com/talks/49-whats-the-point-of-school
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   T o d a y ’ s children and youth 

are growing up in a digital society, 

where technology has become integrated into 

most things that they do. The use of various 

cyber tools, such as Twitter, Facebook, and tex-

ting is the means by which they form relation-

ships and maintain social connections. Increasing-

ly, cyber tools are being used to send or post 

material intended to harm others. 

  Cyberbullying can occur anytime, anyplace, and 

anywhere.  It can be relentless and never ending. 

One can choose to be anonymous or pretend to 

be someone else. Perpetrators can be less inhib-

ited, saying things online that they may not say 

face-to-face. Cyberbullying is viral – information 

can be spread to masses of people within se-

conds. Online behavior is also difficult to super-

vise because of its nature. 

  Current research suggests that the lack of eye 

contact has a lot to do with kids being mean 

online. Lack of social cues or emotional impres-

sions hinder the ability to empathize because you 

cannot see what effect you have on another per-

son. 

  As part of its on-going efforts to prevent bully-

ing, WSFCS is focusing on cyberbullying this year. 

Suggestions for various activities will be provided 

to teachers to facilitate classroom discussions 

about this important topic. 

  Emotional.  Rewarding.  Challenging, Inter-

active.  Impactful.  Intense.  These were some 

words used by school psychologists to describe 

the Rachel’s Challenge - Chain Reaction program. 

  This program was designed to promote personal 

introspection, understanding of others, empower-

ment, and unity in our school communities. It was 

held at various middle and high schools between 

October 15th and 19th.  

  School psychologists worked together with stu-

dents and other adults through intense sharing 

exercises, small groups and physical activities. The 

interactive program left participants with a greater 

understanding of themselves and others. Students 

were encouraged to “take their mask off” and 

confront who they really are.  There were tears, 

apologies, confessions, raw emotions, and deep 

introspections. Barriers were broken down, con-

nections were made, and new perspectives were 

gained. In the end, most were brought to the reali-

zation that despite their uniqueness, they shared 

experiences with many others.  

  Overall, facilitators found it rewarding to interact 

with students and colleagues on a more social and 

personal level.  It was awesome “to see students 

take a stand to be different and challenge their 

friends to make a change.”   

  Students were willing to speak out and take own-

ership, but they divulged deep personal issues 

which warrant follow up from school support staff. 

Though there was little time built-in for debriefing 

and making connections, the program offered a 

powerful and impactful beginning. THE CHAIN 

REACTION HAS BEGUN. 

Cyberbullying 

by Corliss Thompson-Drew 

by Dr. Patsy Barrett 
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Rachel’s Challenge Parent Link 
 
Get Ready for College!   

A quick look at one of Our Own:   

Sonya Stiles 

                B Y  R Y A N N  K I N G  

  Sonya has been as a school psychologist for 10 years. She currently works 

at East High, East Middle, and Atkins High Schools. Prior to working in the 

WS/FCS Psychological Services Department, Sonya worked six years as a 

school counselor and three years as a full-time psychology professor at 

Forsyth Tech. 

 

  Sonya continues to stay active in the field as a member of the Depart-

ment’s risk assessment team and finds several activities rewarding, such as 

collaborating with colleagues to meet the educational needs of students 

and finding solutions to help students working through behavioral challeng-

es. 

 

  When Sonya is not at work, she enjoys cooking, drinking great coffee, 

painting and traveling. 

http://www.rachelschallenge.org/parents/
https://bigfuture.collegeboard.org/
http://challengingbehavior.org/explore/pbs_docs/tips_for_visuals.pdf
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  As educators we are charged with the responsibility 

of helping every student overcome barriers to learn-

ing and success. This task can easily become stressful 

and overwhelming, in light of limited resources, new 

initiatives, and/or time constraints. Reflecting on our 

own personal and professional strengths enables us 

to use our strengths and resources to help children 

cope with life’s ups and downs and to identify and use 

their strengths and skills. Cohn and Cowan (NASP 

Communique, 2012) remind us that our self-care is 

essential to our ability to support the students in our 

care. 

  Positive psychology literature notes that greater 

satisfaction in life is found when we identify and in-

tentionally use our top signature strengths. The six 

signature strengths are: 

 

Wisdom 
Courage 
Humanity 
Justice 
Temperance 
Transcendence 

 

As we discover our strengths, others benefit as we 

share them and celebrate them with each other! 

 
 

 

Helping Children Know Their Strengths 

Discover diverse strengths. Have students think 
of their strengths and write them on the 
board or say them aloud, then discuss how 
each is useful and important in the class-
room, school, and community.  

Notice strengths in others. Take some time dur-
ing the school day to give students the op-
portunity to see the strengths in their peers. 
In small groups or pairs, challenge students 
to write down some strengths of each mem-
ber of the group.  

No one is good at everything, but everyone is 
good at something. Use a teambuilding ac-
tivity to demonstrate how each person can 
contribute to the group, but would not be 
able to accomplish as much as individuals.  

Show and tell. Have students identify a strength 
that they would like to show to the class. Ask 
them to bring in items from home which 
demonstrate their chosen strengths and talk 
to the class about them. 

Pay it forward. Challenge students to use one of 
their strengths to help someone this week.  

 
© 2012 National Association of School Psychologists, 4340 East 

West Highway, Suite 402, Bethesda, MD 20814, (301) 657-0270, 
www.nasponline.org 

National School Psychology 
Awareness Week  

November 12-16, 2012 
 

Know Your Own Strengths:  
Discover Them. Share Them.  

Celebrate Them. 

Signature Strengths 
                by Dr. Corliss Thompson-Drew 
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  The PREPaRE model pro-

vides a school crisis training 

model curriculum with spe-

cific skill-building techniques 

and practical resources.  

The course was taught over 

two days, and participants 

walked away with useful 

materials to assist our 

school district in maximizing 

efforts in the case of an 

emergency situation. 

  The model describes a 

familiar three-tiered range of 

interventions. The first tier 

contains universal crisis in-

terventions and includes 

activities such as classroom 

m e e t i n g s ,  b u l l e t i n s , 

handouts, letters to families, 

and announcements. This 

level is primarily informa-

tional in nature.    

  Tier two involves psycho-

logical education.   Interven-

tions at this level are provid-

ed to those who were mod-

erately to severely trauma-

tized and may serve as a 

triage mechanism.  Interven-

tions at this level may in-

clude a class-wide or small 

psycho-educational group.   

  At tier three, individualized 

support is provided to those 

who need it most, and inter-

ventions range from active 

listening to highly directive 

support and referral for 

outside services.  

  The model provides a 

number of tips for practical 

and legal considerations.  

For example, although it 

may seem obvious to most, 

school systems need to have 

a systematic way to update 

contact numbers throughout 

the year.  Please encourage 

parents to report any 

changes in phone number 

or address to the school 

office as soon as possible. 

News From the North Carolina School Psychology  
Association Conference 

by Dr. Paul Trivette 

PREPaRE stands for Prevent and Prepare for psychological trauma, Reaffirm physical health and perceptions of 

security and safety, Evaluate psychological trauma risk, Provide interventions, and Respond to psychological 

needs, Examine the effectiveness of crisis prevention and intervention. 

 

PREPaRE Model for Crisis Prevention and Intervention 

Number of  
consultations  
provided to  

staff & parents  by  
Psychological Services 

last year: 
6,281 

2011-2012  
school year: 
Professional  
Development  

workshops attended: 
235 

Workshops/
Presentations  

provided: 
 64 

Pictured above are Donna Nice (far left), Patsy 
Barrett, Cherie Urban, and Hawa Chaudhary, 

providing staff development this week.  
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  When a student has been diagnosed with ADHD – what does this mean? ADHD stands 

for Attention Deficit/Hyperactivity Disorder. Some children have the hyperactivity part and 

some do not. There are many symptoms, including a short attention span and impulsive 

behavior.  ADHD can impact a child’s school performance. Parents may not see the impact 

as clearly at home because they interact with their child individually or with only a few other children. Plus, at 

home, children do not typically have as many instructions to follow or as much work to complete within a 

given time period. What parents may see is that it takes their child longer to get ready in the morning, the 

child goes to their room to get something and forgets what they were getting, they interrupt or sass often, 

they have trouble sitting still for long, they lose things, they have difficulty in social interactions, or homework 

completion takes for-ever!! 

  While the exact causes of ADHD remain elusive, research indicates at least three separate brain regions 

have been associated with ADHD, and it tends to run in families. Problems in parenting or life situations may 

make ADHD better or worse, but they do not cause the disorder.  

  There are many options to improve student performance in school, such as posting a daily calendar of 

events, praising appropriate behavior and/or completed work, breaking assignments down in smaller chunks, 

daily and/or weekly behavior reports home, preferential seating, small group instruction, individual directions, 

and work/behavior contracts to name a few. Some of these options may be all that is needed for some chil-

dren; however, some children may continue to struggle. 

  Understandingly so, parents may feel scared or confused when a medical professional prescribes medication 

for their child.  Parents may find it reassuring to consider this as the beginning of a trial period.  There are 

several medications used to treat ADHD – many of which are stimulants, while others are “non-stimulants” 

or even antidepressants.  Research suggests medication is often the single most effective treatment of ADHD.  

However, medication does not cure ADHD.  Rather, it helps alleviate symptoms during the time it is active.   

 
Myths about Medication: 
The ADHD child will outgrow the need for medication. 

Fact: About 80% of children still need it as teenagers and over 50% still benefit in adulthood. 

Medication will make the student feel like a zombie. 

Fact: This may indicate the individual needs a physician to re-evaluate the type of medication or dosage. 

Medication is addictive and leads to abuse.  

Fact: Managing ADHD properly reduces the risk of substance abuse.   

Who needs medication when there is caffeine, sugar, alcohol or drugs? 

Fact: Self-medicating is not safeguarded by a doctor’s monitoring, may have serious side effects, and/or may 

lead to addiction. 

Medication is all I need to keep on track. 

Fact: Learning more about the condition, building and using a support network, and discovering effective tools 

and strategies that work are all key components to success! 

 

Information contained in this article may be found in “Managing Medication for Children and Adolescents with 

ADHD” through the National Resource Center on AD/HD and in “ADD – Medication” developed by NSCC 

Disability Services. Further information can be found online. 

 

 
Please always remember that medication is a personal decision between the family and physician and that educators 

can help by reporting specific behaviors observed during the school day. 

When the Doctor Recommends Medication  
by Lezlie Pierce 


