
  Dr. Grandin reported that she 

has always thought in pictures. 

Words are like a foreign lan-

guage to her. She instantly trans-

lates the spoken words into pic-

tures, like a full screen movie 

being recorded on a VCR. Her 

imagination works like a com-

puter graphics program, and this 

allows her to produce three-

dimensional design simulations in 

her head. When she creates, she 

does not use language, but vividly 

detailed pictures. As a child, she 

had trouble learning things that 

could not be thought about in 

pictures.  

 

        Story continued on page 2 

Autistic Spectrum Disorder 

(AU) is a neurological condi-

tion, characterized by social 

impairments, communication 

difficulties and restricted, 

repetitive or stereotyped 

patterns of behavior. It is the 

fastest growing developmen-

tal disability in the United 

States, affecting 1 in 110 chil-

dren. Boys are four times 

more likely than girls to have 

autism. In WS/FCS, over 400 

students currently receive EC 

services under the AU cate-

gory. 

  In light of the fact that there 

is no medical detection for 

autism, diagnosis requires a 

comprehensive evaluation 

by a physician, psychologist, 

speech therapist, and other 

professionals.  There is no 

cure for autism but thera-

pies and behavioral inter-

ventions help students cope 

with specific symptoms.   

    While many of us know 

at least some basic informa-

tion about autism, we rarely 

get a glimpse into the life of 

someone living successfully 

with autism.  At a recent 

conference in Charlotte, a 

lecture was presented by 

Dr. Temple Grandin, a 

gifted scientist who is living 

with autism.   

Coaching students can be a 

powerful method for reaching 

important goals, both those 

set by the teacher and also 

those set by the student.  

One way to begin is to deter-

mine the student’s goals, in-

terests and objectives and 

how these overlap with those 

of the teacher and school. 

  Encouraging students to 

articulate both short and long 

term goals can be helpful in 

getting them to visualize their 

own possibilities.  Helping a 

student see how their goals 

and interests can be actual-

ized in the school setting is 

important.  Listing a stu-

dent’s specific interests and 

objectives and then asking 

them what is needed to ob-

tain their goals can lead to 

discussions about available 

resources they can tap in 

their current setting.  
  Revisiting goals with the 

student on a regular basis 

can lead to clarification as to 

progress toward previously 

set objectives, changing goals, 

etc. When student behaviors 

interfere with goal attain-

ment, coaches can process 

with them regarding how 

their behavior may or may 

not be leading to the achieve-

ment of the student’s stated 

goals.  The student is ac-

countable to himself and to 

his coach, who can encourage 

him to explore and reflect on 

these issues in a safe, nurtur-

ing setting.    
      Story continued on page 2 
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Third graders began 

taking a reading 

comprehension and 

math pretest in the 

fall of 1996. 
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In school, nouns were easiest 

to learn because they directly 

related to pictures. Spatial 

words and abstract concepts 

had no meaning to Dr. 

Grandin until she was able to 

develop a visual image for 

them.  

  Social interactions were es-

pecially difficult, since she did 

not have a concrete visual 

corollary for abstractions, 

such as “getting along with 

people.” She describes how 

the world of social relation-

ships was made very concrete 

to her when she was acciden-

tally trapped between the 

glass panes of a large bay win-

dow she was washing.  Being 

imprisoned between the two 

window panes symbolized her 

feelings of disconnection from 

the world and the difficulty 

she had communicating with 

others.  

  She associated carefully 

opening the windows panes 

with the fragile layers of 

establishing relationships.  

  Dr Grandin recalled that as 

a child, she screamed and 

had temper tantrums when 

she became tired or stressed 

by too much noise. Her ears 

picked up all sounds with 

equal intensity like a micro-

phone. She did not screen 

out background sounds, and 

noisy places were over-

whelming. Rocking and spin-

ning calmed her when she 

became overloaded with too 

much noise.  

  She described hugs and 

touches as intolerable; “like 

being engulfed in a tidal wave 

of stimulation.” She craved 

pressure stimulation even 

though she could not toler-

ate being touched. This in-

spired her to build a human 

squeeze machine, patterned 

after a cattle squeeze chute. 

  The pressure of the squeeze 

machine reduced her anxiety 

and helped her overcome her 

tactile defensiveness which 

allowed her to be receptive to 

affection.  

  While every situation is 

unique, Dr. Grandin reported 

her life was made easier by 

interventions such as mentor-

ing to guide social/emotional 

development, job coaching, and 

medication as well as other 

treatments to control anxiety 

and sensory problems. Dr. 

Grandin highlighted the critical 

role of teachers and the impor-

tance of good early childhood 

education programs for chil-

dren with autism.  

 

Recommended reading: 

Thinking in Pictures: My life with 

Autism by Temple Grandin 

10 Things Every Child with Autism 

Wishes You Knew  

by Ellen Notbohm 

 A Different Kind of Mind                  (Story continued from page 1) 
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Starting in 1995-96, five 

core subject EOC tests 

were administered: 

English 1, Algebra 1, 

Economics, Legal, & 

Political Systems (ELP), 

Biology, and US  

History. 

Many students are not aware of their own potential 

and need to experience increments of success be-

fore getting on track to achieve their stated goals.   

  A coaching relationship can provide needed guid-

ance to help a student steer himself/herself in the 

right direction. The Dropout Prevention program 

has hired  graduation coaches to serve 8th grade 

students in two middle schools to help them stay on 

track.   

  According to Lexi Kay, an Americorps VISTA vol-

unteer who currently works with the Dropout Pre-

vention program, coaches meet regularly with their 

students, making sure they are going to classes, do-

ing their homework, being heard and noticed, and 

getting what they need.  At times the coaches sit in 

on classes to observe students’ behavior and make 

sure they are focusing on their school work.   

  In addition, exposure to outside speakers to help 

students with setting future goals, such as college 

plans, is included.  These graduation coaches expect 

to follow their students into 9th grade, hoping to 

increase their chances for success. 

May is  

Mental 

Health 

Awareness 

Month 

Did you know ... 

http://tinyurl.com/PsychSpeak 

      Coaching Students                      (Story continued from page 1) 

http://tinyurl.com/PsychSpeak
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Traumatic Brain Injury (TBI): An  
                      Inspirational Story           by Donna Nice 
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Welcome 

back,  

Jennifer 

Long!   

Jennifer 

was taking 

care of her 

new 

daughter, 

Kate, who 

was born 

last spring. 

Intervention Gem: Empathy Role Playing  

Need some new ideas on how to help students develop skills related 

to resilience, empowerment, optimism, and emotional awareness?  

Check out the information, articles, and examples of activities at 

www.FishfulThinking.com.  According to the site creators and 

researchers, students with a positive attitude can confidently face 

life’s challenges. The Empathy Role Playing activity gives examples of 

different scenarios and suggests users put them on index cards and 

have students act them out. Then, discuss the emotions and ways to 

express those feelings. 

Two more 

School 

 Psychologists 

are expecting 

babies in the 

next six 

months! 

It started out as the kind of 

day many athletes dream 

about – trying out for and 

making the varsity volleyball 

team.  Having just turned 16, 

Melissa jumped behind the 

wheel of the car with a friend, 

probably planning what to do 

with the rest of the afternoon.  

But something went tragically 

wrong…. 

 At an intersection, Melissa’s 

car was hit by a van.  She was 

in a coma and later learned 

she had suffered a left side 

closed brain injury. 

  Melissa experienced what is 

known as a Traumatic Brain 

Injury (TBI).  This is when the 

brain suffers a significant im-

pact that impairs a person’s 

functioning. In Melissa’s case, 

she came to find she had to re

-learn all that we take for 

granted: rolling over, sitting 

up, walking, eating, talking, 

etc.  Melissa has only   partial 

memory of her accident and 

the days following it.   

  She was hospitalized for al-

most two months and had 

outpatient therapy for an-

other three months.  During 

the last month of therapy, she 

began homebound instruction, 

took a correspondence class, 

and made up classes at East 

and Parkland High Schools. 

  When students suffer from 

TBI, they may require a spe-

cialized evaluation by the 

school psychologist.  Several 

of WSFCS school psycholo-

gists, including Dr. Gretchen 

Troutman, Dr. Pam Pepper, 

Susan Miller, and Sue Young-

man, have had specialized 

training to provide such an 

evaluation on a rotating basis.   

  According to Mrs. Young-

man, these individuals partici-

pated in state training and 

supervision by Dr. Wood of 

Bowman Gray.  They acquired 

additional knowledge in such 

things as brain functions, im-

pact of injuries on the brain, 

and tests used to assess cogni-

tive processing skills.  Mrs. 

Youngman also pointed out 

that evaluations often require 

multiple test sessions to col-

lect data and review medical 

information.   

 

     Story continued on page 6 

http://www.fishfulthinking.com/Empowerment/ActivityEmpathyRolePlay
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What’s Next for Colin Cox? 

 

Colin has been our School Psychologist Intern this year under the 

direction of Dr. Gretchen Troutman and Dr. Paul Trivette.  Here’s 

what he has to say about his experience with us this year…. 

 

What are some of the activities you've done this year, Colin?    

A wide range of activities! I have completed evaluations on a variety of students and con-

ducted counseling sessions with elementary, middle, and high school students. In the 

fall, I gave presentations to high school health classes concerning the benefits of partici-

pating in extracurricular activities.     

What do you find most rewarding?  

The best part about my WS/FCS internship program is the opportunity to be responsible 

for one school (Jefferson Middle) during the second semester. This has allowed me to get 

fully involved in a school community, working with many students and developing rela-

tionships with the staff. I especially appreciate learning more about how a school psy-

chologist can affect change in a system. Recently, I began coaching lacrosse at Mt. Ta-

bor High School, which has been another rewarding aspect of being involved in the WS/

FCS system.      

What have been some of the most difficult things this year?  

The most difficult aspect was being in so many different schools in the beginning of the 

year. You work on an issue one day and then not return to the school until the following 

week. This made it challenging to be fully involved in all of the situations I encountered. 

However, the opportunity to briefly work in so many schools was a good way to get a bet-

ter sense of such a large and diverse school system.     

Colin, what are your plans for next year?    

I will be returning to graduate school full-time to pursue a Ph.D. in School Psychology at 

Northeastern University in Boston.  I plan to focus on discipline policies and behavior in-

terventions in urban schools.  I’ll also be coaching lacrosse for various city programs and 

just enjoying the city of Boston. 

   

I’ve enjoyed my time in North Carolina and am grateful to have worked with such hard-

working and positive people in this school district! 

Road to Success 

 2011 D.L. Nice 

Get older students re-engaged in language arts.  Have them visit www.makebeliefscomix.com 

and let them create their own comics! 

http://www.makebeliefscomix.com/
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L I K E  A  R O C K  S TA R  

 

 
  Being the child of a psychologist is kind of like being a 

rock star’s kid, especially if your mom happens to be the Lead School Psycholo-

gist for the entire county. I have gotten to meet a lot of people in our school system, but even more people 

know me. I am not going to lie, people knowing who I am just because of my last name is a little weird, but 

like I said: rock star’s kid.  

  Rock stars’ kids benefit from being, well, rock stars’ kids. They can get into cool places free of charge. 

Having a mother who is a psychologist has major perks, too. First of all, my mom gives the best advice. I 

can talk to her about anything and everything. I never used to know why she gave such good advice, but I 

have come to a conclusion. Psychologists are trained to give good advice and moms naturally give good 

advice, so therefore having a psychologist mom is hitting the jackpot!   

  Another good thing about my mom being a psychologist is that she made me pretty smart!  I bet I was 

the only kid who could tell you what stage of development I was in and what stage was coming next. When 

I was in first grade, I was mentally diagnosing classmates who couldn’t sit still as ADHD, because “that’s 

what Mommy might say.” Last year, in 10th grade, I knew more than anybody else in my Intro to Psychology 

class.   

  My mom is incredibly strong and hardworking. She listens and helps people all day long. Her job cannot 

be easy, because people are not cool sometimes.  She handles them all with grace.  

  Overall, being the kid of a psychologist is pretty amazing. 

Free online TBI training modules 

NASP Position Statement on Grade Retention 

Thank you to our Guest Contributor, Jelani Drew, who aspires to be a journalist! Miss Drew is the 

daughter our Lead Psychologist, Dr. Corliss Thompson-Drew. 

http://www.nctbitraining.org/
http://www.nasponline.org/about_nasp/pospaper_graderetent.aspx
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I was fortunate to see a documentary last week that has become a call to families, educators, and policy 

makers to challenge long standing beliefs about the best way to prepare our students to become healthy, 

successful, and contributing members of society.  I must admit I approached the film with a bit of skeptism, 

not wanting to view a film preaching the wrongs of educators in light of frightening budget cuts.  However, 

this film is about raising awareness of academic and societal pressures on children, educators, and parents. 

These problems have become a silent epidemic in our schools.   

As the website describes the movie, "Cheating has become commonplace, students have become disen-

gaged, stress-related illness, depression and burnout are rampant, and young people arrive at college and the 

workplace unprepared and uninspired."  As a parent and educator, this film spoke to me like nothing I've 

seen in quite some time.  The producers of this film hope that it can raise awareness about these issues and 

bring about a national discussion on education in order to promote change.   

For more information, click here. 

 
  A TBI is an injury resulting from an external 

trauma or violent movement of the head, such as 

what may occur if a baby is violently shaken or if 

a person is in a car accident like Melissa’s.      

  The severity of TBI is diagnosed based on imme-

diate conditions, which may include loss of con-

sciousness.  Depending on the location of the in-

jury, individuals may suffer memory loss, lan-

guage dysfunction, depression, or other processing 

disruptions. Many symptoms of TBI are not visi-

ble.   
  With the support of her parents, friends, and 

dedicated medical personnel, Melissa graduated 

high school and earned a master’s degree.    

  Melissa says she learned to appreciate the strug-

gles of others and learned greater patience 

through her experience. 

  While Melissa’s story has a happy ending, we 

serve students whose future is more precarious.   

  For students in the classroom who need extra 

support, strategies may include allowing students 

to take their time in responding, providing nu-

merous breaks throughout the day, repeating 

important information, minimizing distractions, 

chunking sentences into parts, giving examples, 

establishing routines, and using concrete exam-

ples of abstract information. 

 

A special thank you to our very own Melissa Edwards, District Instructional Technologist, for sharing her story. 

Traumatic Brain Injury             (Story continued from page 3) 

Race to Nowhere 

By Angela Ferguson Smith 

http://www.racetonowhere.com/
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School Psychologists: Improving Student and School Outcomes 

 
Achieving excellence in education for the 21st Century requires that every student is ready to learn and every 

teacher is empowered to teach. School psychologists work with students, educators, and families to support the 
academic achievement, positive behavior, and mental wellness of all students, especially those who struggle with 

barriers to learning.  

 
School psychologists have extensive training in assessment, progress monitoring, instruction, child development 

and psychology, consultation, counseling, crisis response, program evaluation, and data collection and analysis. 
 

NASP’s Ready to Learn, Empowered to Teach (2008) foundational policy document recommends five guiding princi-
ples that should lead educational policies and practices. Examples of how school psychologists support these princi-

ples are provided below. 
 
Improved Instruction and Learning (Ready to Learn, Guiding Principles 1 & 4) 
• School psychologists work with teachers to motivate all students to engage in learning  

• School psychologists work with students and their families as part of a multidisciplinary team to evaluate eligibility 

for special education services and to design interventions  
• School psychologists work with teachers to design and implement academic and behavioral interventions  

 
Supporting Healthy Successful Students (Ready to Learn, Guiding Principle 2) 
• School psychologists work with administrators to design, implement, and garner support for comprehensive school 

mental health  
• School psychologists work with students and their families to support students’ social, emotional, and behavioral 

health  
• School psychologists promote development of children’s communication and social skills, problem solving, anger 

management, self-regulation, self-determination, and optimism  
• School psychologists work with parents to encourage effective parenting and discipline strategies  

 

Creating Safe, Positive School Climates (Ready to Learn, Guiding Principle 2) 
• School psychologists work with teachers and administrators to create classroom environments and school climates 

that are conducive to learning  
• School psychologists work with administrators to promote school policies and practices that ensure the safety of 

all students by reducing school violence, bullying, and harassment  
• School psychologists work with administrators to respond to crises by providing leadership, direct services, and 

coordination with needed community services  
 

Strengthening Family–School Partnerships (Ready to Learn, Guiding Principle 2) 
• School psychologists work with students and their families to enhance home–school collaboration  

• School psychologists work with students and their families to identify and address learning and behavior problems 

that interfere with school success  
• School psychologists participate in early intervention programs designed to provide parents with knowledge of 

child development and how to keep children healthy and safe  
• School psychologists work to enhance understanding and acceptance of diverse cultures and backgrounds and to 

promote culturally competent practice  

 
Improving Assessment and Accountability (Ready to Learn, Guiding Principle 3) 
• School psychologists work with administrators to collect and analyze data related to school improvement, student 

outcomes, and accountability requirements  
• School psychologists work with teachers to design and implement student progress monitoring systems  

• School psychologists work with teachers and administrators to collect and analyze data on risk and protective fac-

tors related to student outcomes 
   National Association of School Psychologists, 2010 


