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2nd Quarter, 2019
Welcome to this year’s
second edition of Many

Tongues, One Voice!
This issues is dedicated
to differentiation and
inclusion. In it you’ll see
some of the culturally &
linguistically inclusive
displays from schools
around our district. We
feel it is important that
students see themselves
represented in their
environment and
learning. It is our hope
that all students feel
that they belong in their
classrooms and schools
and see themselves as
capable learners. It is
up to educators to

thoughtfully craft an
environment where
possibilities exist for
all students and all
students feel welcome.
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Did You Know?
Two report card comments for your use relevant to our EL
students coming soon:
• (Student name) is making progress in English Language
Development and working towards grade-level standards
• (Student name’s) assignments have been modified/
assessed based on student’s English Learner abilities
per the WIDA Can Dos.
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Factors That Affect Language Acquisition
Many factors play a role in how quickly a child learns English. The way these factors interact will
differ for each child, but each can impact a child’s language acquisition.

1.

The difficulty of the second language: The difficulty can vary the time in which students are
expected to master the new language. English has what is called an opaque orthography
and is considered difficult to master because of the varying patterns in spelling and
pronunciation.

2.

The student’s level of proficiency in their native language: The more advanced a student’s
knowledge of the four domains (reading, writing, speaking, listening) in his/her first
language, the easier it will be to learn the second.

3.

The distance between the two languages: Students may need to learn entirely new sounds
and speech patterns in the second language. For example, some languages do not have
articles (the, a), which make them especially difficult for students from those linguistic
backgrounds to learn in English.

4.

The status of the languages: Students may abandon their linguistic background or be
reluctant to learn a new language if one is perceived as less prestigious in society.

5.

Learner attitudes: Learners that feel their first language is not valued, face criticism as a
new language learner, or who are frustrated by the language learning experience, may not
be open to or able to acquire the second language as quickly.

6.

Individual abilities, experiences, and expectations: Every learner is different and brings a
different set of skills to the language learning experience. Background, education,
experience, motivation, and ability can all play a significant role in learning a new language.

7.

Models and access: Students who have role models in the second language and have access
to communities that practice it will be at an advantage.

8.

Quality of instruction and exposure: The quality of teaching and language instruction a
child is exposed to can make a great deal of difference in how quickly he or she acquires an
academic level of English.
Adapted from What’s Different About Teaching Reading to Students Learning English by the Center for Applied Linguistics.

Welcome New Team Member
We want to welcome Ercilia Salazar to our team as the new Bilingual Parent Liaison. She is a
much needed addition to our translation and interpretation team, jumping in right away to
help with IEPs, district events, and communication!
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What Is Comprehensible Input?
Comprehensible input is the foundation of effective instruction for English Learners. Simply put, it’s
teaching students can understand, which should be just beyond their current level of language. It is
not one thing, but rather answers the question for educators, “ How can I modify or what can I add
to the language to make meaning clearer?” The answers to this question may change depending
on the content being taught and student needs. ELs are an extremely diverse group, with different
linguistic needs in different contexts.
When working with English Learners it's important to speak slowly, articulating clearly and
pausing between phrases. The average adult speaks at a rate of almost 145-160 words per
minute. Meanwhile, the average native English speaker ages 5-7 processes speech at a rate of 120
words per minute. We already speak faster than young students can comprehend. For English
Learners who must translate the question, come up with an answer, and translate the answer into
English, that processing time is even longer. ELs may need more explanation, more examples, more
time, and more support than native English speakers in order to understand. While no one strategy
effectively adds meaning in every scenario, the chart below gives an idea of the kinds of things
that can make language more comprehensible for ELs.

Examples of Comprehensible Input
Speak slowly

Use gestures

Pause frequently

Show pictures

Enunciate

Show video clips

Simplify language

Bring in realia

Rephrase

Record directions

Repeat

Preview materials

Face the listener

Provide a model

Use routines

Emphasize key vocab & big ideas
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Amy Talley, Jefferson Elementary

Check out how we have made students feel welcome,
included, and represented across the district.
Diana Adkins, Brunson Elementary

Culturally & Linguistically
Inclusive Displays

Ibeth Guzman, Hall-Woodward Elementary

Susan Wood, East Forsyth Middle

Carol Paniagua, Easton Elementary
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Katherine Park, Union Cross Elementary

Karen Jacobson, Meadowlark Elementary

Amy Talley, Jefferson Elementary
Elisabeth Stephens, Griffith Elementary

Amy Talley, Jefferson Elementary

Kristina Palacios, Hall-Woodward

Abadesa Ochoa, Diggs-Latham Elementary
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William Sykes, Petree Elementary

Amy Talley, Jefferson Elementary

Kristina Palacios, Hall-Woodward Elementary

Carol Paniagua, Easton Elementary
William Sykes, Petree Elementary

Kristina Palacios, Hall-Woodward
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7 principles of
Culturally Responsive
Teaching

Culturally and Linguistically
Responsive Pedagogy

Model by Gary R. Howard

According to Dr. Sharroky Hollie, Culturally and
Linguistically Responsive Teaching and Learning is “the
validation and affirmation of the home (indigenous)
culture and home language for the purposes of building
and bridging the student to success in the culture of
academia and mainstream society.” Dr. Hollie focuses on
four key concepts for developing a responsive pedagogy:
validate, affirm, build, and bridge.

1) Students are affirmed in
their cultural connections.
2) Teachers are personally
inviting.
3) The classroom is
physically and culturally
inviting.
4) Students are reinforced
for academic
development.
5) Instructional changes are
made to accommodate
differences.
6) The classroom is
managed with a firm,
consistent, caring control.
7) Interactions stress
collectivity as well as

individuality.

Gary Howard Equity Institutes
Culturally Responsive Teaching

FEEDBACK
Give Us Some Feedback on
our newsletter! Tell us
what you think!

By Tamara J. Coburn, Lead ESL Teacher

•We VALIDATE students when we legitimize what the
institution has made illegitimate.
•We AFFIRM students when we make positive what the
institution has made negative.
•We BUILD when we connect the students’ home and
school cultures and languages.

•We BRIDGE when we provide opportunities for
students to weigh situational appropriateness as they
choose a cultural or linguistic approach.
A culturally and linguistically responsive approach to
teaching and learning will provide ample opportunities
for students to see themselves reflected in the texts we
read in class as well as in the problems we consider and
discuss. It will also provide opportunities for students to
tap into and share the wealth of information and
understanding they bring from their home cultures as
they consider texts and problems in class.
We can apply this by carefully considering the following:
• The displays in our classrooms
• The literature we choose to read and share
• The role models we extol
• The integration of students’ names and situations into
classroom learning opportunities.
For further consideration of culturally and linguistically responsive
pedagogy, you can read Dr. Hollie’s book Culturally and
Linguistically Responsive Teaching and Learning: Classroom
Practices for Student Success (2017).
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EL Terms
Crossword Puzzle

You live a new life for every
language you speak. If you
only know one language, you
only live once.

Across

–Czech proverb

1

10

9

8

6

1. Objects and materials from
everyday life that can be used
as teaching aids.
2. The first stage of language
acquisition is known as the
___________ stage or silent
period. Students are building
listening skills and vocabulary,
but not producing much
language (hyphenated word).
3. The process of adopting a new
culture as your own.
4. Words that share similarities in
meaning, spelling, or
pronunciation in two languages
and often have the same
linguistic roots.
5. Being able to read and write in
two languages.

Down
2
7

5

3

4

Answer Key on page 10

6. When students alternate
between two languages,
dialects, or registers.
7. The state of knowing and being
able to use several languages.
8. Krashen’s theory that a
student’s emotions could act as
a screen and impede learning.
9. When a student learns a
pattern, such as adding –ed to
make a verb past tense, but
uses it without regard to
exemptions.
10. Students who speak a
language other than English
and lack proficiency in English.
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“Assessment is today’s means of
understanding
how to modify
tomorrow’s
instruction.”

Differentiated Classrooms
•
•
•
•
•
•

Welcome and value children as they are
Have teachers who believe children are
capable
Have teachers who collaborate with
students to achieve learning goals
Are a safe place to succeed AND fail
Put faith in hard work and effort, not
ingrained intelligence
Have routines and procedures in place
to give all students access to the tools
they need to be successful
The Differentiated Classroom, Carol Ann Tomlinson

Types of Differentiation
Teachers can differentiate four classroom elements
based on student readiness, interest, or learning profile:

Content

-Carol Ann Tomlinson

Best Practices in
Differentiation
1.
2.
3.

4.

•The content is what the student needs to learn or
how the student will get access to the information
based on the standards being taught.

5.

Process

6.

• The process is how the student will learn, those
activities in which the student engages in order to
make sense of or master the content.

7.

Product
•The product is the result or proof of learning,
culminating projects that ask the student to
rehearse, apply, and extend what he or she has
learned in a unit.

Learning environment
•The learning environment is the classroom climate,
the way the classroom works and feels, and how
the student operates within that climate.

8.
9.
10.

The learning is personally meaningful
to each and every student.
The learning is challenging to students.
The learning is developmentally
appropriate.
Learners can choose individual paths
to learning mastery.
Learners use what they know to
construct new knowledge.
Learners have the opportunity for
social interaction.
Learners acquire and use new
strategies for learning.
Teachers provide strategic,
formative feedback.
The environment supports the
intended learning.
The environment is emotionally
positive.

How to Differentiate Instruction in Mixed-Ability Classrooms, Carol Ann Tomlinson
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“If you talk to a

man in a
language he
understands, that
goes to his head.
If you talk to him
in his language,
that goes to his
heart.”
-Nelson Mandela

Differentiating for ELs
Students learning English may need the
following:
• Help identifying their learning gaps,
especially students who may have
missed pre-requisite content or have
gaps in background knowledge
• More direct or explicit instruction
with an emphasis on key vocabulary,
big ideas, and takeaways
• Additional visual and linguistic
support (realia, videos, word boxes,
graphic organizers, sentence
starters, simplified text)
• Added structure and support in the
activities and products they are
working on (checklists, step-by-step
instructions, models, and exemplars)
• A more deliberate pace of learning
(units broken into smaller steps over
additional time)
Adapted from The Differentiated Classroom, Carol Ann Tomlinson

Upcoming EL PD
WS/FCS SIOP for
TSI/CSI Schools
December 4-6th or
February 5-7th
Hawthorn Inn, W-S, NC
Carolina TESOL Engaging
Culturally-Diverse
Families
February 4, 2020, or
April 23, 2020
Lexington, SC
PTEC Instructional
Technologies to Assist
ESL Teachers and
Learners
January 22, 2019
Colfax, NC

Crossword Puzzle
Key
ACROSS
1. . Realia
2. Pre-production
3. Acculturation
4. Cognates
5. Biliteracy
DOWN
6. Code switching
7. Polyglot
8. Affective filter
9. Overgeneralization
10. English Learners

PTEC Providing
Comprehensive Support
for Long-Term ELs
March 10, 2019
FTCC, Winston-Salem, NC

Check out back
issues of
Many Tongues,
One Voice
by clicking

HERE

Follow Us on Twitter!
●
●
●
●
●
●
●

Diana Castaño @TeachMeMas
Newcomer Center @NewcomerCenter
David Sisk @dtsisk
Rebecca Olsen @RLAOlsen
Leslie Baldwin @WSFCSWorldlang
Tamara Coburn @TamaraTESOL
WS/FCS ESL Department @wsfcsELs

Or Use a Hashtag!
#BilingualEdWSFCS
#SIOPinWSFCS
#wsfcsELs
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